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�e fact that teachers feel more valued in Finland could impact the number of candidates who aspire to be 
teachers. It could also play a role in teacher pay. Finnish teachers at all levels are paid closer to what a sim-
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American lower secondary teacher, for example, spends 7.2 hours per week planning, which is close to the 
OECD average of 7.1 hours but far more than the 4.8 hours spent by teachers in Finland.

Other teacher responsibilities identi�ed by TALIS include hours spent grading student work, working with 
other colleagues, counseling students, participating in school management activities, completing admin-
istrative duties, communicating with parents, engaging in extracurricular activities and “other” tasks. 
Finnish teachers report lower than average hours on all duties, except for hours spent actually teaching. 
However, they still report fewer hours than their U.S. colleagues do.

�e total work hours per week for lower secondary teachers in Finland is 31.6 hours which is 13.2 hours 
per week less than teachers in the U.S. �at is a signi�cant di�erence that could have a large impact on the 
professional and personal life of a teacher. 

TALIS is not the �rst data source to report that American teachers are typically working more than a 40 
hour work week. �e Gates Foundation’s Primary Sources 2012 report found that teachers in the U.S. work 
an average of 10 hours and 40 minutes per day or 53.33 hours per week. �e hours were broken up as 7 
hours and 20 minutes of required time at school per day; 1 hour and 35 minutes working at home; and 1 
hour and 42 minutes spent working before and a�er school. Like the TALIS survey, this data was self-re-
ported by teachers (Primary Source Report, 2012).

�is data raises the question of how teachers in Finland can work fewer hours than their peers in the U.S. 
and attain higher student achievement? How are Finnish teachers using their time?

Interestingly, our analysis found that while teachers in Finland have a shorter work week, they devote the 
highest proportion of their time to actual teaching, which is not the case in the U.S.

 American teachers report spending 55%, or slightly more than half of their time teaching and planning 
compared to the 72% that Finnish teachers do. Teachers from both countries spend the rest of their work 
hours on a variety of professional duties, such as grading, counseling students and collaboration, as well as 
some non-teaching activities, such as administrative work. But these non-teaching tasks consume much 
more of American teachers’ time. 

An example is time spent on extracurricular activities. Lower secondary teachers in the U.S. devote 7%, 
or four hours, of their week to extracurricular activities compared to Finland’s one hour or 3%. American 
teachers are o�en encouraged to coach an a�er-school sport or sponsor a club to help build relationships 
with students. While research does show a positive correlation between student achievement and par-
ticipation in an extracurricular activity, it may come at a cost for teachers. Whitely and Richards (2013) 
conducted a qualitative study and found over 70% of the teachers in the sample did not have enough time 
to adequately prepare for the extracurricular activities. If teachers feel pressured for time, one e�ect is 
“burnout syndrome,” de�ned “as having three dimensions: physical, mental and emotional exhaustion.” 
(Saiiari, Moslehi, & Valizadeh, 2011; Maslach &Pines, 1984 cited in Saiiari et al., 2011). Both students and 
teachers can bene�t from taking time to get involved in extracurricular activities, but the more crammed 
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In Finland, 9.2% of teachers report working in a school with more than 10% of students whose �rst 
language is di�erent from the language of instruction. �at compares to 21.7% of teachers in the U.S. 
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In contrast, the U.S. reports more emphasis on 
student assessment practices and student per-
formance compared to Finnish teachers. �e 
U.S. percentages in these areas are also close 
to the TALIS average. Eight in ten (81.2%) of 
lower secondary teachers surveyed placed a 
moderate or high emphasis on student assess-
ment practices compared to 63.5% of Finnish 
teachers. Regarding student performance, only 
75% of Finnish teachers marked a moderate 
or high emphasis compared to 91.6% in the 
United States.

One reason teachers in Finland may put less 
emphasis on student performance and as-
sessment is that there are no national student 
assessments in Finland, except for the matricu-
lation test at the end of upper secondary school. 

In another TALIS question, teachers had to 
mark di�erent areas of performance feedback 
as moderate or high importance. 76% of Finn-
ish teachers marked a moderate or high em-
phasis was placed on parent feedback, but only 
48% of teachers in the U.S. felt this way. Again, 
the U.S. response was well below the TALIS 
average of 71%. �is suggests that Finnish 
teachers rely more on a system of “continuous 
evaluation” which includes formative assess-
ments and teacher self-evaluations. �e format 
of the evaluations are decided at the school 
level in Finland so there is some variation in 
the format and application of self-evaluations 
between schools. 

Another stark di�erence between the two coun-
tries is that Finland utilizes student surveys 
more than the U.S, with 78% of Finnish teach-
ers reporting that student feedback is empha-
sized in their appraisal compared to 48% in the 
U.S. Student surveys could be an important 
classroom perspective that more U.S. schools 
could seek to improve their practice. 

STUDENT SURVEYS PROVIDE  
TEACHER FEEDBACK

One student survey that is utilized in the United States 

is the Tripod survey. Economist Ronald Ferguson of Har-

vard University created the Tripod survey over 10 years 
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